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           Introduction



 

This handbook is the culmination of the All Together 
Against Climate Change project (ATACC).  Young 
people from across Europe came together throughout 
2011 to learn together, discuss and develop cam-
paigns against climate change for their local commu-
nities.  They learned about the causes and effects of 
climate change, considered the needs of their com-
munities and gained skills in media and campaigning.  
The content of this handbook was developed by the 
participants, based on their experiences in running 
campaigns against climate change.

ATACC is the development of two strands of work in 
IFM-SEI.  The first is our ‘All Together’ inclusion strategy.  
Since 2007 IFM-SEI has been working consciously on 
developing strategies to become more inclusive.  Local 
groups identified the need to better reflect the societies 
they were based in, so the All Together strategy was 
developed to support young leaders to reach out and 
include disadvantaged young people.  
The second strand is our work on climate change.  For 
over ten years IFM-SEI has been actively working on the 
issue of climate change. Our approach of combining 
education and advocacy saw us running seminars and 
workshops on the topic as well as supporting children 
and young people to get their voices heard at the World 
Summit on Sustainable Development in Johannesburg 
and several COP meetings.  

ATACC is the logical development of these two processes.  
All Together had seen clear progress, yet while young 
people with fewer opportunities were more and more 
engaged as participants in local groups, we were missing 
their input at European level.  It was important for IFM 
that they were given the space to contribute and shape 
our international movement. At the same time our activ-
ists told us that they needed a firmer grasp of the science 
of climate change to be more effective in this area and 
ATACC was born. ATACC brought together young people 
with fewer opportunities to lead a European project and 
feel more connected to IFM-SEI.  

�t�Z�}�����Œ�����Á���M��
The International Falcon Movement – Socialist 
Educational International is an international 
educational movement working to empower chil-
dren and young people to take an active role in changing 
society for the better and fight for their rights. We are an 
umbrella organisation for sixty child and youth-led move-
ments all over the world, educating on the basis of our 
values of equality, democracy, peace, co-operation and 
friendship.

���Z�]�o���Œ���v�[�•���Z�]�P�Z�š�•
The UN Convention on the Rights of the Child is a key 
document for IFM-SEI. Through our member organisations 
and the activities of our international, we aim to ensure that 
children and young people are well informed about their 
rights and are empowered to ensure they are respected. To 
reach this goal, we organise a variety of activities including 
seminars, training courses, international camps and confer-
ences.  Our work is based on peer education: We believe 
that young people have as much to teach as they have to 
learn. 

���Ç�����Z�]�o���Œ���v�����v�����Ç�}�µ�v�P���‰���}�‰�o���U���(�}�Œ�����Z�]�o���Œ���v�����v�����Ç�}�µ�v�P��
�‰���}�‰�o��
Children and young people are involved in all levels of 
decision-making in our movement, from their local groups 
to the world congress. It is our firm belief that children are 
competent to make decisions and have strong opinions on 
global issues as well as matters directly affecting them. They 
only need the empowerment to feel that their voices will be 
heard in society. 

�/�v�š�Œ�}���µ���Ÿ�}�v
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The publication is divided into two parts: 

The first focuses on climate change.  You will find some theory, providing you with information and ‘food for thought’ 
on the science of climate change as well as educational methods for use with groups on climate change. We have also 
included some tips on how to plan an educational activity and our favourite climate change energizers, which can be 
useful for any kind of educational activities you do.

The second part of the book focuses on campaigning.  Here you will find a step-by-step guide to planning a campaign, 
tips for campaigning and pitfalls to avoid. You will also find some methods to do with your group to develop your core 
message, slogan and campaign strategy. Throughout the handbook you can read impressions from participants about 
their campaigning experience.

You can use the workshops during weekly group nights, on camps or on seminars, as an experienced group leader, a 
peer educator or someone who is running a workshop for the first time. One thing you should bear in mind is that all the 
workshop plans are just proposals; you should always adapt them to your group. Some groups are more experienced 
than others, some will need more time and some will get more into the activity, others not. Don’t take our proposals as 
they are, but adapt them for your group and for your setting to get the best results from the ATACC handbook. 

�����À�]���U���<�]�v�����Œ�(�Œ���µ�v�������~���µ�•�š�Œ�]���•
�&�}�Œ���µ�•���]�š���]�•���]�u�‰�}�Œ�š���v�š���š�}���P���š���}�š�Z���Œ���}�Œ�P���v�]�•���Ÿ�}�v�•���}�v�����}���Œ���U���•�}���Á�����‰�Œ���‰���Œ�������������u�‰���]�P�v���Á�]�š�Z���•�}�u�����}�š�Z���Œ���o���L�r�Á�]�v�P��
�Ç�}�µ�š�Z���}�Œ�P���v�]�•���Ÿ�}�v�•�X���^�}�u���Z�}�Á���•�µ�•�š���]�v�����o���������À���o�}�‰�u���v�š���]�•���v�}�š���Z�]�P�Z���}�v���š�Z�������P���v�������(�}�Œ���•�}���]���o�]�•�š�•���]�v�����µ�•�š�Œ�]���U���•�}���Á����
�š�Œ�Ç���š�}�����Z���v�P�����š�Z�]�•�X���/�š�[�•���v�}�š���•�}�������•�Ç���š�}���]�v�À�}�o�À�����u���v�Ç�����]�+���Œ���v�š���}�Œ�P���v�]�•���Ÿ�}�v�•�U�����µ�š���Á���������o�]���À�����]�v���š�Z�������v�����Á�����Á�]�o�o��������
�•�š�Œ�}�v�P���Œ�����v���������v�������Z�]���À�����u�}�Œ���X



This short facilitators’ guide aims to support group leaders in planning activities and ensuring everyone involved gets the 
most from them.  Whether you are an experienced group facilitator or running an activity for the first time, we hope that 
these tips will help you in your work. Before starting to plan individual activities, take a few minutes to work through the 
questions and reflect on your motivation, needs and preparation. Then familiarise yourself with a few of the key educational 
concepts outlined below.  It is likely that much of this content will be known to you but perhaps some of the terminology 
will be new. We hope this section will refresh your memory and give you the confidence to facilitate successful workshops 
with your group.

�Y�µ���•�Ÿ�}�v�•���(�}�Œ���Œ���G�����Ÿ�}�v

�D�}�Ÿ�À���Ÿ�}�v�l�����]�u�•
	 Why do you want to run educational activities on climate change with your group?
	 What do you want to achieve?
	 What would you like to change as a result of the activities? 

�E�������•���}�(���Ç�}�µ�Œ���P�Œ�}�µ�‰
	 Do the participants have any experience working on climate change? (Does the workshop need to be very basic 	
	 or can it be more complex?)
	 Where do they need help? What would you like them to understand in particular?
	 Have they expressed an interest in learning about climate change?

���Œ�����Ç�}�µ���‰�Œ���‰���Œ�����M�������}���Ç�}�µ���Z���À���Y

  �<�v�}�Á�o�����P���M��
	 Do you feel confident to work on the topic of climate change? If yes go on. If no, read the section on climate 	
	 change science (P. 13 to 17) as well as suggestions for further reading.

  �����•���«�v�P�M��
	 Do you have a seminar room/ youth centre/ space in a camp that is suitable for the kind of activity you want to 	
	 run? Is the space big enough/ quiet enough? Does it have tables and chairs if you need them?
	
�������‹�µ�]�‰�u���v�š�M��
	 Do you have access to the equipment and material you need for the activity? If not, how can you get hold of it?
	
�����W���Œ�Ÿ���]�‰���v�š�•�M��
	 Do you work with a regular group? A participant group in a seminar? Are the participants interested/motivated? 	
	 Will they commit to the workshop for the length of the session or are there lots of distractions?
	
���������š�����u���š�}���Á�}�Œ�l���Á�]�š�Z�M 
	 Educational work is much easier in a team.  People have different facilitation styles, approaches and ways of 
	 dealing with situations.  Different approaches can compliment each other and enrich the learning environment.

�����Œ�]���U�����•�‰�o�������~�����š���o�}�v�]���•

�&�]�Œ�•�š���}�(�����o�o���Á�����Á���v�š���š�}�������µ�����š�����}�µ�Œ���Ç�}�µ�v�P�•�š���Œ�•�X�����t���������o�]���À�����š�Z���š�������µ�����Ÿ�}�v���]�•���š�Z�����u�}�•�š���]�u�‰�}�Œ�š���v�š���š�}�}�o���(�}�Œ��
���Z���v�P���X���t�����Á���v�š���š�Z�����Ç�}�µ�v�P�•�š���Œ�•���š�}�����Z���v�P�����š�Z���]�Œ���o�]�(���•�š�Ç�o�������v�����š�Z���v���š�}�����Œ�]�v�P���š�Z���]�Œ���u���•�•���P�����š�}�������Z�]�P�Z���Œ���‰�}�o�]�Ÿ�����o��
�o���À���o�X���d�Z�Œ�}�µ�P�Z�����Œ�����Ÿ�v�P�������•�š�Œ�}�v�P���P�Œ�}�µ�‰�U���Z���À�]�v�P���P�}�}�����u���š�Z�}���•���]�v���}�µ�Œ���Á�}�Œ�l�•�Z�}�‰�•�����v�����š�Z�Œ�}�µ�P�Z���}�Œ�P���v�]�•�]�v�P��
���Æ���]�Ÿ�v�P�������Ÿ�À�]�Ÿ���•���š�}�P���š�Z���Œ���o�]�l�����������]�P���G���•�Z�u�}���������Ÿ�}�v�U���‰���}�‰�o�����]�v���}�µ�Œ���}�Œ�P���v�]�•���Ÿ�}�v���Œ�����o�o�Ç���o�]�l�����Á�Z���š���Á�������Œ�������}�]�v�P��
�(�}�Œ���š�Z�������d���������‰�Œ�}�i�����š�X��
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�<���Ç�������µ�����Ÿ�}�v���o�����}�v�����‰�š�•��

���Æ�‰���Œ�]���v�Ÿ���o���o�����Œ�v�]�v�P��
The activities in this publication are based on the approach of experiential learning or ‘learning by doing’.  While the dif-
ferent phases in the experiential learning cycle may not be obvious in all activities, the workshops are all planned with this 
four-stage cycle in mind.

The logic behind this approach is that in each activity participants are consciously given the space to reflect and digest 
their learning, ensuring that what they have learned will be consolidated and that participants don’t leave the activity 
confused or with negative feelings.  The cycle leads the group logically to consider actions they can take, ensuring educa-
tion contributes to wider social change.  

�������Œ�]���.�v�P
The most important element of any educational activity is the debriefing.  It’s during this part of the activity that the 
participants are led carefully through the three phases of reflecting, generalising and applying.  If debriefing is not well 
thought-through or is rushed, learning can be jeopardised and the activity is reduced to the level of a game, soon forgot-
ten. Throughout this publication, we have developed suggested debriefing questions for you to use.  Take some time to 
review the questions carefully before each activity and develop your own if necessary.

�í�X�����Æ�‰���Œ�]���v���]�v�P
This phase stimulates opinions and feelings 
through the act of experiencing or doing 
something.

�î�X���Z���G�����Ÿ�v�P
Participants share observations, reactions 
and feelings about the experience. 

�ï�X���'���v���Œ���o�]�•�]�v�P
The group looks for patterns and considers 
where there are similarities with the ‘real 
world’.

�ð�X�����‰�‰�o�Ç�]�v�P
In the fourth phase, participants use what 
they have learned and consider what ac-
tions they can take to contribute to change.

�õ



�>�����Œ�v�]�v�P���•�š�Ç�o���• 
Every person learns differently.  It’s very important to remember this simple sentence when planning an educational activ-
ity.  In order to ensure that all participants gain something from your workshop, try to vary the type of learning you use.  
Consider the following learning styles:

	 �s�]�•�µ���o�l���•�‰���Ÿ���o learners understand best when something is explained visually, using diagrams or pictures.  
	 Visual learners may be good with puzzles, maps and drawing.
	 ���}���Ç���l�]�v���•�š�Z���Ÿ�� learners like physical activity and to try something out in order to understand it.  They may be 	
	 good at building things with their hands and enjoy sport or dance.
	 �/�v�š���Œ�r�‰���Œ�•�}�v���o learners enjoy learning with others.  They like to discuss and are often good communicators.
	 �/�v�š�Œ���r�‰���Œ�•�}�v���o learners benefit from time and space to reflect on their learning or a problem alone.  They are 	
	 often quite philosophical and have a good understanding of themselves.
	 �>�]�v�P�µ�]�•�Ÿ�� learners are good at using written or spoken words.  They often thrive in discussions and enjoy 
	 reading or expressing themselves in writing.
	 �D���š�Z���u���Ÿ�����o���t���o�}�P�]�����o learners are often good at problem solving and understanding patterns.
	 �D�µ�•�]�����o���t���Œ�Z�Ç�š�Z�u�]�����o learners often use songs or music to learn.  They enjoy the pattern of rhythms. 

It is important to note that people cannot easily be defined by one learning style.  It is not as simple as saying ‘person A is 
a linguistic learner’. Everyone can learn in a variety of ways but how well they learn in each way varies greatly.  The best 
approach is to keep different learning styles in mind and to try to vary which are used in each activity. 
�Z���u���u�����Œ�W�������•�������(�����]�o�]�š���š�}�Œ���Ç�}�µ�����o�•�}���Z���À���������‰�Œ���(���Œ�Œ�������o�����Œ�v�]�v�P���•�š�Ç�o�����•�}�����������}�v�•���]�}�µ�•���š�Z���š���Ç�}�µ�����}���v�}�š���‰�o���v�����À���Œ�Ç��
�����Ÿ�À�]�š�Ç���������}�Œ���]�v�P���š�}���Ç�}�µ�Œ���}�Á�v���‰�Œ���(���Œ���v�����•�J

�������‰�Ÿ�v�P�������Ÿ�À�]�Ÿ���•
Educational activities should be taken as proposals to be adapted to meet the needs of your group. Some groups are 
more experienced than others, some will need more time and some will get deeply into an activity, others not. Don’t take 
our proposals as they are, but adapt them for your group and for your setting to get the best results.  

�W�Œ�}�u�}�Ÿ�v�P���‰���Œ�Ÿ���]�‰���Ÿ�}�v
Your role as a facilitator is to promote the participation of everyone in a group.  The needs of each will be different so 
here are a few tips to consider when working with a group:
	 When asking questions, try to rephrase them a couple of times to make sure everyone understands.
	 Use clear language and instructions to avoid confusion.
	 Make sure you know what you want to say before you open your mouth to say it.
	 Take responsibility for communication.  Ask: ‘Did I express that clearly?’ not ‘Did you understand that?’
	 Ask open questions that promote reflection and cannot be answered with ‘yes’ or ‘no’ to encourage deeper 
	 participation. Try to think about questions you will ask before an activity and write them down for use in the 		
	 debriefing.
	 Establish ground rules for discussion (eg chairing a discussion and not allowing people to shout out).
	 Summarise regularly or ask participants to do so.
	 Be aware that you cannot control or predict everything.  All you can be is prepared and flexible.

�í�ì



Energizers

�d�Œ�����•�U���W���}�‰�o�������v�������K�î

This energizer is a variation of Goblins, Wizards and Giants. There are two groups; in each round one group will try to 
catch members of the other group. When someone is caught, they join the other group. 
Each group decides on one of three roles in each round (without telling the others). Then the groups stand in two lines 
facing each other. On the signal, they ‘perform’ their roles by doing the action specified below. The group whose role 
beats the other chases the other group to their side of the room (or a defined line outside) and tries to catch any they can 
from the other team. If both have chosen the same role, they have to go back into their groups to decide on a role again. 
The three roles are: People, trees and CO2: 
	 People beat trees (by cutting them down)
	 Trees beat CO2 (by sucking it up) 
	 CO2 beats people (by creating climate change).
Trees: swaying arms above the head
People: chopping down a tree with an axe
CO2: Rising from the earth into the atmosphere (doing a ‘starjump’ jumping up with arms and legs spread widely)

�/�u�‰�����š���'���u��

Everyone stands in a circle. Without telling anyone, each person chooses another person to copy. When you say go, 
everyone has to try to stand as still as possible, but people will inevitably make small movements. Each participant should 
copy their chosen person’s movements, but exaggerate them just slightly. The game ends when everyone is jumping in 
the air or rolling on the floor!
This energizer shows how small changes can have a large impact.

�W�}�o���Œ���������Œ�•�����v�����D���o�Ÿ�v�P���/�����������Œ�P�•

This energizer is a variation of musical chairs.  Put several sheets of newspaper on the floor, just big enough so that 
everyone will fit on a piece of paper, and with enough space between them to dance around. The newspaper sheets 
are icebergs and the participants are polar bears. The music plays and the polar bears swim (dance) around the icebergs. 
When the music stops, they have to find place on an iceberg. After each round fold one of the sheets of newspapers in 
half. When the music stops again, it gets more difficult for each polar bear to find place on an iceberg. Fold another sheet 
after each round. The polar bears help each other to fit on the icebergs. If someone doesn’t find a place, they need to 
leave the game. 

���K�W�����v���Œ�P�]�Ì���Œ

This energizer is a variation of ‘The Crazy Professor and Their Robots’. Form groups of four. One person in each group is a 
negotiator. The others are countries. The negotiator has to bring together three countries walking in different directions. 
One person does not have a group and represents the USA.
The groups spread out in the room. The three countries stand with their backs close together. When the facilitator says 
‘Go’, the countries start walking. They can only walk straight forward. When they cannot continue walking (because there 
is a wall, a chair or another country), they walk on the spot and say “I can’t accept that” over and over, so the negotiator 
knows where they are. 
The role of the negotiator is to bring the countries back together, facing each other. The countries can change direction if 
the negotiator taps on their shoulder. If they tap on the right shoulder, the country must turn 90 right. If they tap on the 
left shoulder, they must turn 90 left. The USA runs around trying to sabotage the struggle by tapping different countries 
on the shoulder.

�í�í



�/�•�o���v�������Œ�}�Á�v�]�v�P

This is a variation of ‘Baby on the Highway’. The players all stand in a circle except for one who stands in the centre.  
The person in the middle points at someone in the circle and gives them an instruction.  The person who was pointed 
out must ‘act out’ this instruction with the help of the two people either side of them.  If one of the three people makes a 
mistake, they replace the person in the middle.
�/�•�o���v�������Œ�}�Á�v�]�v�P�W The person in the middle goes down, holding their nose. The two on the side hold their arms around 
the person in the middle, swinging them like waves and going up. 
�Z���]�v�(�}�Œ���•�š�W The person in the middle is a rainforest tree, swaying their arms above their head. The two on the sides cut it 
down with axes. 
�Z���v���Á�����o�������v���Œ�P�Ç�W The person in the middle is standing still, holding their arms up like a high pole of a wind turbine. 
The people on the side are the rotating wings (swinging arms around).
�,�����À�Ç���•�š�}�Œ�u�W The person in the middle blows loudly, holding their hands next to their mouth like a megaphone. The 
two on the side are heavy rainfall, moving their hands like a shower above the person in the middle. 

�'�o�}���]�v�P�}
Sit in a circle. One person doesn’t have a chair and stands in the middle. The person in the middle says an activity that 
contributes to climate change. All participants who answer this with yes need to change places. The person in the middle 
tries to get a chair. Examples: 
Change places if…
	 You like eating food from other countries
	 You have ever been abroad by plane
	 You have a relative or friend living in another country
	 You buy products made in different countries
	 You or your parents own a car
	 You eat meat
	 You don’t recycle everything you can
	 You have a tumble dryer at home
	 You…

���v���Œ�P�Ç���'���u��
Explain that there are different types of fuel we use to get energy. Some of these are called ‘fossil fuels’. These are coal, oil 
and gas. They are dirty to use, and the gases they give off are making the earth warmer. There are sources of energy that 
do not have a bad effect on the environment. These include power from wind, waves, the sun, and rivers. 
Call out different words, and the group should respond with different actions as follows: wind (run around the room 
blowing), waves (swim around the room), sun (stand still with eyes closed, lying in the sun), rivers (spin arms around each 
other in front like a turbine). Occasionally shout ‘fossil fuels’. At this everyone should sit down in a ball (like a piece of coal) 
and shout back ‘no thank you’. Stop when everyone gets tired. 

�^�‹�µ���•�Z���š�Z�����Z�µ�����]�•�Z
For this energizer you need a large box full of ‘rubbish’ (toilet rolls, drink cans, plastic milk cartons, sweet wrappers...) and 
four plastic bags. Make sure the rubbish is much too big to fit into the four bags.
Divide into four teams and divide the rubbish between them (every group should have a ‘portion’ of roughly equal size).  
The teams must try to get all their rubbish into their bag as fast as possible. This can be the start into a discussion about 
throwing fewer things away/ buying less rubbish. 

�í�î



Everyone talks about climate change - even car companies use words like eco, green and sustainable to promote their 
cars. But what does climate change actually mean? Why is it bad? Where does it come from? What are its causes? Why 
do we care? Searching the internet for climate change information can be very confusing because of the sheer amount 
you can find there. In this section we will provide you with some basic essential information that is very important to un-
derstand if you want to work with a group of children or young people on climate change. 

���o�]�u���š�������Z���v�P�����}�Œ���P�o�}�����o���Á���Œ�u�]�v�P�M
The climate is warming. All of the evidence, including air 
temperature, ocean temperature, melting of snow and 
sea level rise, indicates a rise in the average global tem-
perature. Sometimes, this is called global warming, but 
using the term climate change is more accurate because 
it describes change, rather than using the oversimpli-
fied term of ‘warming’. Even though the average global 
trend shows an increase in temperature, there may be 
localised places that have not become warmer. 

���o�]�u���š�������Z���v�P���������v���������u�����•�µ�Œ����
Scientists have been measuring the global mean tem-
perature with satellites for the last few decades and they have been measuring it with detailed thermometer readings 
for the last century. There are also a few indirect methods they can use to get a picture going back hundreds, or even 
thousands of years. For example, some scientists look at the size of the rings of ancient trees (which vary according to the 
temperature each year); while others look at ice cores drilled deep into the polar ice caps, which contain tiny bubbles of 
ancient atmosphere going back thousands of years. With thousands of scientists working all over the world collecting this 
data from many different sources, they have been able to build up a picture that shows the temperature has been rising 
rapidly since the industrial revolution.

�,�}�Á�����}���•���š�Z�������o�]�u���š�����Á���Œ�u���µ�‰�M��
Of course, the temperature wasn’t flat up until that point. The climate changes when, broadly speaking, the earth re-
ceives energy from the sun quicker and stronger than it loses energy to space. The global average temperature goes up 
and down each year according to natural cycles. However in the last decades climate change has also increased due to 
human activity through an increased emission of ‘greenhouse’ gases.

�d�Z�����'�Œ�����v�Z�}�µ�•�������+�����š
The earth is surrounded by a layer of gases that works just like the glass roof of a greenhouse where you plant tomatoes. 
The sun comes through the layer to warm the inside, but some of the sunlight that is reflected from the Earth’s surface 
can’t exit through this layer, so the sun energy is ‘trapped’ inside. Without these ‘greenhouse’ gases, it would be very cold 
on the earth because the warmth couldn’t be kept inside the earth’s atmosphere. In the last years, the layer of green-
house gases has become thicker and thicker because more greenhouse gases have been released into the atmosphere, 
so more and more heat is trapped inside. This means that the average temperature on earth is rising.  

�t�Z���š�����Œ�����P�Œ�����v�Z�}�µ�•�����P���•���•�M��

�����Œ���}�v�����]�}�Æ�]���� 
Carbon dioxide (or CO2) is by far the most important greenhouse gas simply 
because so much of it is produced by human activity – most of the power sta-
tions that generate electricity produce it, it is produced whenever we drive cars, 
or burn gas to heat our homes. Even the way we treat the soil when farming has 
an impact on the level of carbon dioxide in the atmosphere. CO2 is produced 
through the burning of so-called ‘fossil fuels’ (coal, oil and natural gas). These fuels 
are composed of dead material that is millions of years old. Carbon dioxide can to a 
big part be stored in plants and absorbed through water surfaces, so not all carbon 
dioxide that is emitted is released to the atmosphere.

Climate Change – The Basic Facts
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